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Abstract—Smartphone use has become ubiquitous
among college students, with several reports suggesting
that students spend over six hours per day on their
devices. However, the potential effects of extended
engagement with of smartphones on cognitive ability
and academic achievement are not well understood. In
this research we compared problematic self-report
smartphone use in two groups of undergraduate
students (STEM and humanities). The groups had very
similar demographics in terms of age and sex, and
similar mean GPA scores. However, there was a strong
negative association between problematic smartphone
use and GPA in the STEM students, which was not seen
in the humanities students. Furthermore, this
association in the STEM students was found to be
related to self-reported executive functions- impulse
control and sustained attention. We speculate that
problematic smartphone use may cause academic
problems disproportionately for STEM students
because it reduces cognitive resources, which are
particularly important to achieve higher grades in fields
such as science technology engineering, and medicine.
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I. INTRODUCTION
The development of the internet in the 20th century
brought many changes to how people live their lives.
However, the smartphone, first released as the iPhone
in 2007 [1], has arguably had the largest impact. The
penetration and speed of uptake of this technology has
been unprecedented. Just 14 years later it was
estimated that more than two-thirds of the global
population have mobile phones, around 80% of which
are smartphones [2].
University students are recognized as being
particularly frequent users of the technology, with
self-reported smartphone screen-time exceeding six
hours per day, or more than one-third of their time
awake [3-5]. The majority of this time is spent with
messaging and social media apps [6].
This change in how students interact with each
other may have indirect effects on their cognitive
ability. For example, instant messenger and social
media services provide a constant but unpredictable
source of alerts, as many students keep their
smartphones close by and turned on permanently,

leading to sleep-cycle disruption [7]. These effects
appear to be substantial, in one study about 36% of
college students reporting daytime tiredness due to
nighttime smartphone use, with a similar proportion
reporting having slept less than 4 hours at least once
due to smartphone use [8].
Simply having one’s smartphone nearby and
turned on has been shown to negatively impact on
‘executive’ cognitive functions, as people orient their
attention to their phones [9]. On the other hand, in
people accustomed to using their smartphones
regularly (such as college students), being separated
from the smartphone for short periods can induce
anxiety which in turn negatively impacts on executive
cognitive processes [10].
These findings suggest transient influences of
smartphone use that temporarily impair executive
functions. By ‘executive functions’ me mean topdown cognitive control abilities, which include
cognitive flexibility, working memory and control of
impulses [11]. These are the highest level of thinking
abilities, and are essential for intelligent, adaptive
behavior.
In addition to the transient distracting effect of
smartphones on executive cognitive functions, some
have argued that the high levels of screen time may
have direct and lasting negative impacts on brain and
cognitive functioning [12].
This is important in education, as effects on
cognitive functioning will impact on how well
individuals can benefit from instruction. Executive
cognitive functions related to impulse control are
related not only to classroom behavior [13], but also
achievement more generally. This is shown in the
association between better impulse control and higher
grades in high school and university [14-15], and by
better workplace performance [16]. Clearly any
substantial changes to behavior, that impact on brain
and cognitive functioning, as has been seen with the
adoption of smartphones, has the potential to impact
academic performance.
This may be particularly important for STEM
students. Research has shown that cognitive ability is
a larger factor in academic attainment in fields such as
engineering, than it is for non-STEM studies [17]. The
same effect, of cognitive ability being more important
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for academic achievement in science subjects,
compared to arts, has also been observed in high
school students [18]. Simply put: having high ability
in cognitive tests, such as those of executive functions,
is strongly predictive of grades in STEM subjects of
adolescents, but it is much less predictive in arts and
humanities subjects.
Thus, we hypothesized that heavy use of
smartphones could particularly impact university
students studying STEM subjects (given that
smartphone use is strong distractor of cognitive
resources). Furthermore, we hypothesized that this
would be related to executive functions such as
impulse control and sustained attention.
In the research reported here, we re-analyzed a
data set from our previous research which has been
made publicly available [19]. We examined how
levels of smartphone use are associated with academic
achievement of a group of STEM university students,
compared to a group of humanities students. We also
examined how impulse control and sustained attention
may contribute to the associations.
Executive functions can be measured either by
cognitive performance tests (derived mainly from
neuropsychology), or with self-report questionnaires.
We used the latter approach, focusing on impulse
control, which also includes the overlapping concept
of sustained attention.
II. METHOD
A. Participants
The raw data analyzed here is publicly available
at:
http://dx.doi.org/10.23668/psycharchives.2791.
That data set contains information on 121
undergraduate students recruited at Universidad San
Francisco de Quito in Ecuador. Of those 121, 31 were
students of STEM subjects (engineering n = 19,
medecine or dentistry n = 6, biology or biochemistry
n = 6). The majority (n = 19) were male. We
randomly selected a group of 31 humanities students
to match the STEM students for sex (i.e, 19 males).
These were from a range of majors (psychology n =
16, law n = 6, economics n = 5, international relations
n = 3 and other subjects n = 2). The two groups
therfore had the exact same male:female ratio.
Furthermore, the ages of the two groups were
equvilent (STEM mean age = 22.2, SD = 1.5;
Humanities mean age = 22.0, SD = 2.3). The groups
together should be considered an opportunity sample.
B. Measurments and Assessments
For each participant we analyzed the total grade
point average (GPA) as a measure of overall academic
achievement. In this university GPA ranges from 0 to
4 (highest). All individual course GPA scores
achieved at the university were averaged for each
participant.
We also recorded scores on the Mobile Phone
Problem Use Scale (MPPUS) [22]. This is a validated
measure of behaviors with mobile phones, such as
excessive and compulsive use, which could be seen as

problematic or likely to lead to addiction. We used a
Spanish-language version [23] which has been found
to be psychometrically reliable in the context in which
we used it [17]. Higher scores indicate more problems
with excessive smartphone use.
To measure executive function, we analyzed data
from the Barratt Impulsiveness Scale - 15 [24], in a
validated Spanish-language version [25]. This 15-item
questionnaire measures problems with impulsivity and
sustained attention. Statements are endorsed by the
participant include ‘I act on the spur of the moment’
and ‘I don’t pay attention’. Higher scores indicate
worse executive control.
C. Data Analysis
Parametric inferential statistics were used to test
null-hypotheses for between-group comparisons and
correlations. All statistical tests were two-tailed
analyses, with a significance threshold of 0.05.
III. RESULTS
The STEM group scored a mean smartphone use
(MPPUS) score of 98.8 (SD = 38.5) which was lower
than the humanities group, who scored a mean of 99.9
(SD = 39.2). Though that small difference was not
significant (t(60) = 0.114, p = 0.91). There was also a
difference in the proportion in each group who scored
in the range indicating dependcence [21]. Of the
STEM students, 5/31 (16%) could be considerd
dependent, while in the humanities group 7/31 (23%)
could be considered dependent. However, the small
difference was not significant, X 2 (df = 1) = 0.41, p =
0.52. Nor was there any difference between groups on
GPA (STEM mean = 3.1, SD = 0.50; humanities mean
= 3.3, SD = 0.37), t(58) = 1.61, p = 0.11.
Regarding executive control (BIS-15 scores), the
STEM student group scored a mean of 33.9 (SD =
6.4), which was significantly higher than the mean
score of the humanities students, at 30.5 (SD = 4.4),
t(53.2) = 2.45, p = 0.02. This indicates that the STEM
students had worse self-reported executive functions
(compared to the humanities students), in particular,
impulse control and sustained attention were relatively
poor in the STEM group.
In the next stage we explored how smartphone use
may be related to GPA. This revealed several
significant
correlations
between
problematic
smartphone use (MPPUS) scores and GPA. In the full
sample, including both STEM and humanities
participants, there was a significant negative
correlation, r = -0.33, p = 0.01, indicating that greater
problematic smartphone use was linked to lower GPA.
This would be considered a ‘large’ association by
standard interpretations of r values [27]. When the
STEM students were analyzed independently, the
association was even stronger, r = -0.42, p = 0.02. In
the humanities students the association was relatively
weak, at r = -0.26, p = 0.17, and not significant.
In the final step of analysis, we examined a
possible mechanism by which smartphone use could
be associated with lower GPA in STEM students. As
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the STEM students had poorer self-reported executive
function (BIS-15 scores), and higher cognitive
functions appear to be particularly important for
academic achievement in STEM [17-18], it may be
that individual STEM students with poor executive
functioning are more prone to low GPA if they are
compulsive users of smartphones. To test this, we
repeated the correlations reported above between GPA
and problem smartphone use, but we statistically
covaried executive function (BIS-15) scores. This
allows us to estimate what the correlation values
would be, if the participants were not a mix of
different executive cognitive abilities.

possibility. By using the statistical procedure of
covariance, in this case in a partial correlation, we
were able to explore whether the smartphone-GPA
link in STEM students was dependent on variation in
self-reported executive function ability. We found that
indeed it was. This suggests that when STEM students
have poor executive functions, the extra drain on
cognitive resources that results from excessive
smartphone use, may have a detrimental effect on
their academic grades. Many non-STEM students will
not face this additional burden, because of the lower
dependence on cognitive ability associated with
academic performance in their subjects [17-18].

Interestingly, this removed the statistical
association between GPA and smartphone use in the
STEM group. With the covariate we found that r = 0.18, p = 0.35, which is not significant, and
substantially lower than it was without the covariate (r
= 0.42, p = 0.02). Adding the BIS-15 scores as a
covariate had no observable effect on the statistical
association in the humanities group, as the new result
indicated that r = -.24, p = 0.22, which is not much
different from the result without the covariate (r = 0.26, p = 0.17). This indicates that for the STEM
students, distractibility, in the form of poor impulse
control and sustained attention, is a core component of
why GPA is linked to problematic smartphone use.

There is emerging evidence that a principle reason
that people develop smartphone dependence may be
that it is a generally rewarding experience, which can
be become conditioned through basic learning
mechanisms [19]. However, once problematic use
develops, this places additional burden on cognitive
processing through direct and indirect routes.

IV. DISCUSSION AND CONCLUSIONS
The research reported here aimed to examine the
relationship between problematic smartphone use,
e.g., excessive use, and academic achievement. In
particular, it aimed to examine differences between
STEM and non-STEM undergraduate students. We
found that there was a large and significant negative
association between self-reported problematic
smartphone use and GPA in a group of STEM
students. This suggests that the students with the
highest smartphone use were the worst performing
academically. A similar association, though
substantially smaller, was observed for the non-STEM
(humanities) students. The research is consistent with
previous research that has shown that high smartphone
use is linked to poor academic achievement [28].
However, the current research adds to what is
already known, by showing that the association may
be disproportionally larger for STEM students
compared to non-STEM students (i.e., those on
humanities majors). The association for STEM
students, represented in the correlation r value of 0.42, is equivalent to about 18% shared variance
between GPA and smartphone use. Another way to
think of this is that about 18% of GPA could be
predicted from examining scores on the smartphone
use questionnaire. In contrast, for humanities students,
the equivalent is equivalent figure is only about 7%.
These finding support our first hypothesis, that
problematic smartphone use has a greater impact on
STEM students than it does on non-STEM students.
Such associations do not allow determination of
causality. However, we were able explore one

As mentioned earlier, problematic smartphone use
is associated with poor sleep quality in college
students [7-8]. Sleep deprivation then produces poorer
cognitive processing, particularly for attention [20].
Other indirect effects come from the distraction
provided by having a smartphone present [9], and
conversely, the anxiety associated with separation
from smartphones [10]. Compulsive smartphone use
can thus have indirect effects on cognition.
There is also theory and evidence suggesting direct
effects [12]. For example, research shows that people
use less analytical thinking when they become
accustomed to relying on the internet access from
smartphones to find information [21]. This could be
another reason why smartphone use can be
particularly problematic for STEM students, where
analytical thinking is an important skill [29].
Thus, we tentatively suggest that STEM students
with high and problematic smartphone use may
struggle academically because of the indirect (e.g.,
disturbed sleep, distraction) and possibly direct effects
of smartphone use on cognitive resources (e.g.,
reduction in analytical thinking propensity). This is
because cognitive ability has been shown to be much
more important for achieving high GPA in STEM
subjects, as compared to other non-STEM subjects
[17-18]. In non-STEM subjects studied at university
level, such as psychology, interpersonal and mood
factors may be more important [17].
How could the impact of smartphone dependence
on STEM students be reduced? It is debatable that
banning smartphones in class would be sufficient,
given that some of the impact on performance appears
to be chronic, and that smartphone separation is itself
associated with reduced cognitive resources. More
successful could be programs that attempt to use
psychological methods to reduce dependence. These
have been found to be effective with adolescents [30].
The authors suggest that tackling compulsive
smartphone use, in and out of the classroom, may
have beneficial effects of academic achievement.
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Some limitations of the current research should be
recognized. The sample size is relatively small at 31
participants in each group. However, the research
benefited from the fact that these were groups
matched for age and sex, such that demographic
confounding variables are unlikely to be the cause of
the observed effects. Our measure of executive
function was also limited, being a self-report
questionnaire. Further research could explore the
issues with more comprehensive assessments, and
perhaps also examine mood and skill development.
Nevertheless, the current suggests some important
issues related STEM education at university level. In
particular,
that
STEM students may be
disproportionally sensitive to the problems caused by
excessive smartphone use, with a noticeable impact on
their academic achievement.

REFERENCES
[1]

[2]

[3]

[4]

[5]

[6]

[7]

[8]

[9]

[10]

[11]

[12]
[13]

N. Islam and R. Want, "Smartphones: past, present, and
future,” IEEE Pervasive Comput., vol.13, No. 4, pp. 89-92,
2014.
S. Kemp, “Digital 2021 July global snapshot report”
https://datareportal.com/reports/digital-2021-july-globalstatshot, July 2021.
S. E. Kim, J. W. Kim, and Y. S. Jee, "Relationship between
smartphone addiction and physical activity in Chinese
international students in Korea” J. Behav. Addict., vol.4, No.
3, pp. 200-205, 2015.
F.D. Alosaimi, H. Alyahya, H. Alshahwan, N. Al Mahyijari,
and S. A. Shaik "Smartphone addiction among university
students in Riyadh, Saudi Arabia,” Saudi Med. J., vol.37, No.
6, pp. 675-683, 2016.
A. M. Volungis, M. Kalpidou, C. Popores, and M. Joyce,
"Smartphone addiction and its relationship with indices of
social-emotional distress and personality,” Int. J. Ment.
Health Ad., vol.18, No. 5, pp. 1209-1225, 2020.
P. Vorderer, N. Krömer, and F. M. Schneider, “Permanently
online – permanently connected: Explorations into university
students’ use of social media and mobile smart devices,”
Comput. Hum. Behav., vol.63, pp. 694-703 2016.
N. H. Rod, A. S. Dissing, A. Clark, T. A. Gerds, and. R.
Lund, "Overnight smartphone use: A new public health
challenge? A novel study design based on high-resolution
smartphone data,” PLoS One, vol.13, No. 10, e0204811,
2018.
J. Matar Boumosleh and D. Jaalouk, “Depression, anxiety,
and smartphone addiction in university students-A cross
sectional study”. PloS One, vol.12, No. 8, e0182239, 2017.
B. Thornton, A. Faires, M. Robbins, and E. Rollins, “The
mere presence of a cell phone may be distractingimplications for attention and task performance”. Soc.
Psychol., vol.45, pp. 479–488, 2014.
A. Hartanto and H. Yang, “Is the smartphone a smart choice?
The effect of smartphone separation on executive functions”,
Comput. Hum. Behav, vol.64, pp. 329-336. 2016.
N. P. Friedman and A. Miyake, “Unity and diversity of
executive functions: Individual differences as a window on
cognitive structure. Cortex, vol.86, pp. 186-204., 2017.
S. Greenfeild, Mind Change. New York, NY: Random
House, 2015.
G. Pluck, D. Villagomez-Pacheco, M. I. Karolys, and. M. E.
Montaño-Córdova
"Response
suppression,
strategy
application, and working memory in the prediction of
academic performance and classroom misbehavior: A
neuropsychological approach,” Trends Neurosci. Educ.,
vol.17, 100121, 2019.

[14] G. Pluck, C.B. Ruales-Chieruzzi, E. J. Paucar-Guerra, M. V.
Andrade-Guimaraes, and. A. F. Trueba "Separate
contributions of general intelligence and right prefrontal
neurocognitive functions to academic achievement at
university level,” Trends Neurosci. Educ., vol.5, No. 4,
100121, 2016.
[15] D. Villagómez, G. Pluck, and P. Almeida, Relación entre la
memoria de trabajo, inhibición de respuesta, y habilidad
verbal con el éxito académico y el comportamiento en
adolescentes. Maskana, vol.8, pp. 87-100, 2017.
[16] G. Pluck, C. Crespo-Andrade, P. Parreño, K. L. Haro, M. A.
Martínez, and S. C. Pontón, “Executive functions and
intelligent goal-directed behavior: A neuropsychological
approach to understanding success using professional sales as
a real-life measure”. Psychol. Neurosci, vol.13, No. 2, pp.
158–175, 2020.
[17] G. Pluck, P. Bravo Mancero, P. A. Ortíz Encalada, A. M.
Urquizo Alcívar, C. E. Maldonado Gavilanez, and. P.
Chacon "Differential associations of neurobehavioral traits
and cognitive ability to academic achievement in higher
education,” Trends Neurosci. Educ., vol.18, 100124, 2020.
[18] A. Furnham, E. Rinaldelli-Tabaton, and T. ChamorroPremuzic “Personality and intelligence predict arts and
science school results in 16 year olds,” Psychologia, vol.54,
No. 1, pp. 39-51.
[19] G. Pluck and P. E. Barrera Falconi "Sensitivity to financial
rewards and impression management links to smartphone use
and dependence,” Cogn. Brain, Behav. An Interdiscip. J.,
vol.25, No. 2, pp. 107-128, 2021.
[20] W. D. Killgore, “Effects of sleep deprivation on cognition”.
Prog. Brain Res. vol.185, pp, 105-129, 2010.
[21] N. Barr, G. Pennycook, J .A. Stolz, and J. A. Fugelsang, “The
brain in your pocket: Evidence that Smartphones are used to
supplant thinking”. Comput. Hum. Behav., vol.48, pp. 473480, 2015.
[22] A. Bianchi and J. G. Phillips "Psychological predictors of
problem mobile phone use,” Cyberpsychol. Behav., vol.8,
No. 1, pp. 161-188, 2005.
[23] L. F. Olatz, H. S. M. Luisa, and F. B. Montserrat "Spanish
adaptation of the ‘Mobile Phone Problem Use Scale’ for
adolescent population,” Adicciones., vol.24, No. 2, pp. 123130, 2012.
[24] M. Spinella, “Normative data and a short form of the Barratt
Impulsiveness Scale”, Int. J. Neurosci. vol.117, No. 3, pp.
359–368, 2007.
[25] L. Orozco-Cabal, M. Rodriguez, D. V. Herin, J. Gempeler,
and M. Uribe, “Validity and reliability of the abbreviated
Barratt Impulsiveness Scale in Spanish (BIS-15S)”, Rev.
Colomb. Psiquiatr. vol.39, No. 1, pp. 93–109, 2010.
[26] J. de Sola, H. Talledo, F. Rodríguez de Fonseca, and G.
Rubio, "Prevalence of problematic cell phone use in an adult
population in Spain as assessed by the Mobile Phone Problem
Use Scale (MPPUS),” PLoS One., vol.12, No. 8, e0181184,
2017.
[27] G. E. Gignac and E. T. Szodorai, "Effect size guidelines for
individual differences researchers,” Pers. Individ. Differ.,
vol.102, pp. 74-78, 2016.
[28] S. Amez, and S. Baert, "Smartphone use and academic
performance: A literature review,” Int. J. Educ. Res., vol.103,
101618, 2020.
[29] M. Sırakaya, D. Alsancak Sırakaya, and Ö Korkmaz, “The
impact of STEM attitude and thinking style on computational
thinking determined via structural equation modeling. J Sci
Educ Technol, vol.29, pp. 561-572, 2020.
[30] A. V. Ertemel, and E. Ari, “A marketing approach to a
psychological problem: problematic smartphone use on
adolescents”. Int. J. Environ. Res. Public Health, vol.17, No.
7, pp. 2471, 2020.

978-0-7381-1380-7/21/$31.00 ©2021 IEEE

